
0 

�
�
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Address of School: 7 Fung Shun Street, Wo Che Estate, Shatin, NT 
���� ��� �	
��
���� �

 
External Review Period: 22, 24-26 February and 3 March 2010 
���� ���������� ����� �!"�"� �

�
�
�
�

�
Quality Assurance Division, Education Bureau 

���� ����	 
�  
 

May 2010 
�
�
���  

 
 

(Template) 

 

External School Review Report����
� � � �� � � �� � � �� � � � � �� �� �� � ����

����
Kiangsu-Chekiang College (Shatin) 

������������������������ ����



External School Review Team  
�������������������� ����
 
 
Team Leader  
�������� �

 
Mr MAU Tung-shing     �����  
 
 
Members  
�������� �

 
Mr CHAN Haw-fung     �����  
Ms MA Kwan-yi      	
��
  
Ms TSUI Shuk-ching     ����
  
Ms CHIK Mei-ling (External Reviewer) ����
 ������� �� �

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 

The source o f the Engl ish vers ion o f th is  report  is the ‘Externa l School Review Report ’ pub l ished 
by the Educat ion Bureau.  The Chinese vers ion is prov ided by the school.  
� � � � � � � � 	 
 � � 
 � � � � � � � �� � � � � � � � � � �

 
 

Except for commercia l  purposes or use in  connect ion with  a prospectus or advert isement,  
 th is report  may be reproduced in whole or in part , provided that the source is acknowledged. 

� � � � � � � � � �  ! " # $ % & ' 	 ( � ) * + , - . � / 0 1 � 2 3 4 5 6 7 8 � �



 

Contents 
� �� �� �� � ����

 
 
 
 
 
 

 Page 
�  

1. Introduction 
� �  

 

1 

2. School Performance 
� � � �  

5 

3. Concluding Remarks 
� 	  

23 



1 

1.  Introduction 
 
1.1  External review methodology 
 
�  The previous External School Review (ESR) was conducted from 19 to 22 May 

2003. 
�  The ESR team conducted the review on 22, 24-26 February and 3 March 2010 to 

evaluate the school performance in school self-evaluation (SSE) and other areas of 
school work. 

�  The ESR team employed the following methods to review the performance of the 
school: 

-  Scrutiny of documents and data provided by the school before and during the 
school visit; 

-  Observation of 43 lessons taught by 43 teachers; 
-  Observation of various school activities, including morning assemblies, 

lunchtime and after-school activities and a musical performance; 
-  Meetings and interviews with the Supervisor, members of the School 

Management Committee (SMC), Principal, Vice Principals, panel 
chairpersons, heads of functional committees, teachers, school social worker, 
parents and students; and 

-  Shadowing of a sample of three students for a half-day period to observe 
their school life. 

�  The review findings presented in this report were derived from the corporate 
judgment of the ESR team based on the information collected through the 
above-mentioned methods. 

 
 
1.2  Basic information about the school 

(original text provided by the school)  
 
�  The school is one of the four schools established by the Kiangsu Chekiang and 

Shanghai Residents (Hong Kong) Association.  It was opened in 1978 as a 
government aided secondary school for both boys and girls.  The school adopts 
English as the medium of instruction and Putonghua for the teaching of 
Chinese-related subjects in all classes. 

�  “Orderly and Respectful” is the school motto and the education principles are: 
-  equal significance of moral, intellectual, physical, social and aesthetic 

development to foster whole-person development of students; 
-  equal emphasis on arts and sciences, Chinese and English, further studies 

and careers. 
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�  The school’s major concerns of the current school year are as follows: 

1. Fostering positive personal traits of students 

2. Optimisation of learning and teaching 

3. Developing the senior form curriculum and equipping students to face the 
 New Senior Secondary (NSS) academic structure 

�  In the 2009/10 school year, there are 29 classes with 1100 students.  Details are 
as follows: 

 

Level S1 S2 S3 S4 S5 S6 S7 Total 

No. of 
Classes 5 5 5 5 5 2 2 29 

Total 
Enrolment 187 202 196 195 194 68 58 1100 

 
�  The school has set up a self-evaluation mechanism adopting the 

Planning-Implementation-Evaluation cycle.  Through documents, observation and 
discussion, the school formulates its development plan in response to the school’s 
major concerns.  The School Improvement Team, functional committees and 
subject panels adopt appropriate strategies.  Evaluations are then conducted in 
various ways, such as opinion surveys of different stakeholders.  These provide 
effective feedback for continuous self-improvement. 

�  Following the recommendations of the previous ESR report, the school 
implemented the following measures: 

-  Proactive Learning was set as one of the major concerns for the previous 
school development plan.  Various programmes and activities were 
launched to promote proactive learning. 

-  Priorities in the major concerns were discussed through meetings so as to 
foster shared vision amongst staff.  The School Improvement Team was set 
up to monitor and coordinate the implementation of the improvement and 
sustainable measures effectively.  External bodies were introduced to 
enhance programme planning, teaching and learning. 

-  SSE was further enhanced at subject and committee levels through different 
strategies, such as peer observation and analysis of survey statistics to 
identify future development needs and strategies for students’ improvement. 
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2.  School Performance 
 
2.1  Continuous development of the school 
 
�  The school strives to provide a balanced moral, intellectual, physical, social and 

aesthetic education to foster students’ whole-person development.  The school 
motto, “Orderly and Respectful”, indicates the school’s emphasis on moral 
education.  A code of behaviour is also set for students to follow.  It forms the 
basis of a healthy school atmosphere and instills positive values in students. 

�  In the previous ESR, the school was judged to be an improving school, which 
exhibited strengths in a wide range of work in the development of its students.  
The school has been able to build on its strengths and show further progress and 
advancement with current educational trends and issues duly addressed, 
demonstrating its capacity to achieve continuous improvement and a commitment 
to pursuit of excellence for the benefit of its students. 

�  SSE continues to be one of the strengths of the school.  It has been embedded as 
an integral part of the school-based management, with the 
planning-implementation-evaluation cycle internalised at both school and 
committee/subject levels.  A reflective culture is created, based on evidence of 
performance, where methods of documentation, observation and discussion are 
used for review and evaluation.  Self-evaluation data, including students’ 
performance data and school-based surveys, are extensively used for informing 
review and future planning.  Action research is conducted to generate deeper 
understanding of the effectiveness of specific school work.  An open 
management framework, conducive to the collection of views from different 
stakeholders, has been established.  Teachers, students and parents are willing to 
share views using established channels, such as the forum on the intranet and 
various meetings between the stakeholders and the school management.  The 
School Improvement Team (SIT) meets frequently to discuss arising issues, 
monitor progress and evaluate outcomes of the school’s work in order to achieve 
continuous improvement.  The school also maintains a high level of 
accountability to its stakeholders as a way to foster mutual collaboration.  School 
plans, evaluation reports, information about major school activities and student 
achievement are readily available to stakeholders through various channels. 

�  With an effective SSE mechanism in place, the school rigorously and holistically 
reviewed its school development plan (SDP) for 2006-09 before formulating its 
SDP for 2009-12.  The school adopts a whole-school approach in which teachers 
have been fully involved in the process of formulation of the major concerns 
which include: fostering positive personal traits of students, optimisation of 
learning and teaching, and equipping students to face the challenges of the NSS 
academic structure.  There is a strong link between the major concerns of the two 
successive SDP, pertaining to the progressive development of the NSS curriculum 
and teachers’ pedagogy. This is conducive to the sustainable development of the 
school.  Moreover, the current major concerns have been more focused and 
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clearly aligned with the implementation of the NSS curriculum.  The 
corresponding implementation measures, adopting the “awareness- 
implementation-enhancement” approach over the 3-year period of school 
development, are strategically planned.  Building on consensus and a sense of 
ownership, committees and subject panels have played an active role in 
formulating their programme plans in line with these concerns.  On the whole, 
the current SDP has been rightly pitched in accordance with the school’s analysis 
of strengths, weaknesses, opportunities and threats (SWOT) and the needs of the 
students. 

�  The SMC members are far-sighted and have a long-term vision for school 
development.  They trust the Principal and render full support to the school in its 
strides towards excellence.  Devoted to, and enthusiastic about leading the school 
towards continuous improvement, the Principal personally attends to every detail 
of the school’s work.  An example can be seen in his dedication to organising 
educational trips to the Mainland for the students, providing authentic moral 
education and life-wide learning opportunities for them.  The Principal responds 
proactively to educational and social changes, such as the challenges of the NSS 
curriculum.  He displays an open, caring and supportive attitude and establishes 
good relationships with different stakeholders.  This helps to create a harmonious 
school environment and to secure a stable staff for effective teamwork.  The two 
vice-principals, both experienced and hard-working, are committed to giving 
quality assistance to the Principal.  They also play a vital role in facilitating 
communication between teachers and the school management.  The school also 
has a team of professional middle managers.  They strive to keep themselves 
abreast of the current education trend and issues and play an active role in leading 
the work of the respective committees/subject panels. 

�  On the whole, the school management is to be commended for its effort to create 
favourable conditions to foster quality learning and teaching and students’ 
personal development.  Teachers’ duties are properly assigned on the basis of 
their experience, interest and expertise.  Policies and procedures are clearly 
defined and stated in the teachers’ manuals and subject handbooks, and additional 
teachers and supporting staff are employed to help create more space for 
colleagues.  The school is also active in acquiring extra resources and external 
expertise.  These support the implementation of a wide range of initiatives 
relating to developmental priorities and the on-going improvement of its facilities 
to maximise learning opportunities.  Students are actively engaged in different 
learning activities, supported by the good school facilities, during recess, 
lunchtime and after school, when the whole school campus has a lively learning 
atmosphere.  Professional development planning is in line with the major 
concerns and the school effectively utilises internal and external resources to 
strategically strengthen teachers’ professional development.  The staff appraisal 
system, with a sharp focus on the quality of learning and teaching, is fair and open.  
Through the mechanism of self-reflection and appraisal interview, teachers reflect 
on their strengths and weaknesses to enhance their professional growth. 
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�  In the light of the existing strengths and progress, there are a few concerns that the 
school needs to address from the perspective of sustainable development.  
Although the SIT, comprising the Principal and a few senior teachers, is effective 
in directing the work of the school, the direct involvement of the middle managers 
in the decision-making process could be further strengthened.  The organisation 
structure has been established for a period of time and could be further refined and 
streamlined so as to facilitate the work of holistic planning and collaboration in 
some committees and functional groups.  Furthermore, the workload of teachers 
has been on the rise as high expectations are set to enhance students’ learning and 
whole-person development.  The school needs to review and further focus its 
work and activities during this time of change. 

 
 
2.2  Learning and Teaching 
 
�  Under the leadership of the Academic Board, the Key Learning Area (KLA) 

coordinators and the subject panel heads, curriculum planning is in close 
alignment with the school’s mission of “All-round Education”.  Through this, 
students are educated in the areas of moral, intellectual, physical, social and 
aesthetic development.  In line with key developments of the education reform, 
Four Key Tasks, namely “Moral and Civic Education”, “Project Learning”, 
“Reading to Learn”, and “Information Technology for Interactive Learning”, are 
incorporated in the co-curricular and cross-curricular activities of different KLAs 
and life-wide learning activities. 

�  The curriculum is broad and balanced, with a wide range of subjects 
complemented by a rich variety of co-curricular activities.  The school 
curriculum is enriched by various school-based curriculum measures, such as the 
introduction of drama in English and Putonghua lessons, the inclusion of Chinese 
martial arts, oriental and western dance training in the Physical Education 
curriculum, and the integration of Moral Education and extra-curricular activities 
(ECA) into the formal curriculum.  Co-curricular activities are multifarious and 
diversified.  They include drama and musical performance, Weekly Moral 
Education and Liberal Studies discussion on current affairs, Lunchtime “One 
Minute Reading” broadcast and Academic Weeks for different subjects.  Ample 
opportunities are provided for life- wide learning through different activities, 
including a concert tour, exhibitions such as “30 years of Reforms in Mainland”, 
and overseas and cross-boundary exchange programmes such as the “American 
Field Service (AFS) Exchange Programme”.  These provide students with a wide 
range of intellectual, moral, social, physical and aesthetic experiences.  

�  It has been a school tradition to immerse students in an English and Putonghua 
language environment.  Top priority is attached to cultivating a biliterate and 
trilingual campus.  The Weekly Moral Education and Liberal Studies discussion 
session on current affairs is conducted in Putonghua, with pinyin attached in the 
e-learning platform for self-learning.  To further address the importance of  
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language use, small classes are arranged for English and Putonghua drama lessons, 
Chinese Speaking lessons and English Oral lessons.  English and Putonghua are 
both commonly used inside and outside class and for school functions, 
announcements and presentations. 

�  To address the school’s major concern ‘Optimisation of Learning and Teaching’, 
peer lesson observation sessions and professional development workshops are 
held.  These focuses on enhancing teachers’ questioning skills to foster students’ 
critical and higher order thinking abilities.  Collaborative lesson planning is also 
conducted regularly for Liberal Studies.  This practice could be extended to other 
subjects and cross-departmental sharing could be enhanced to promote good 
teaching practices.  In addressing learner diversity, a comprehensive range of 
after-class measures has been meticulously implemented.  The school has 
devoted ample resources to enhancement and remedial courses for Chinese, 
English and Mathematics, in both junior and senior forms.  There are remedial 
courses in Liberal Studies for S4 students.  Weekend Tutorial Classes, conducted 
by the alumni, are organised for those students with average performance and who 
are not enrolled in the enhancement and remedial programmes.  Gifted Education 
programmes, encompassing the Friday Mathematics Olympiad classes and some 
writing workshops, are offered to stretch students. 

�  External resources and professional opinions are adequately sought to develop the 
curriculum.  Through the ‘Partnership for Improvement in Learning & Teaching’ 
project, the curricula of Liberal Studies and Humanities are reviewed through 
lesson observation and discussion.  Topics for enhancing teachers’ questioning 
skills are chosen in the project.  In addition, effort is made to help teachers keep 
abreast of the latest pedagogical development.  In-house workshops are organised 
from time to time on Staff Development Day so that teachers may be equipped 
with more effective pedagogies and assessment methods. 

�  The school proactively and strategically plans its junior form curricula to facilitate 
articulation with the New Senior Secondary academic structure.  In line with the 
major concern of ‘Developing the senior form curriculum and equipping students 
to face the New Senior Secondary (NSS) academic structure’, a number of 
measures have been introduced.  These include the provision of English 
Language Arts and Drama Lessons in junior forms.  Trial lessons in every 
subject of the NSS curriculum in S3, and on extended modules in Mathematics, 
are in place.  A solid foundation is being laid for junior form students to cope 
with the challenges ahead.  

�  With regard to the implementation of the NSS curriculum, good efforts have been 
made in consulting different stakeholders, formulating subject combinations, 
making arrangements for classroom allocation, staff development and manpower 
planning.  A wide range of elective subjects is offered for students’ choice.  
Teachers are keen on improving their subject knowledge and teaching methods 
through attending seminars and training courses related to the NSS curriculum.  
To supplement the core curriculum, clear and progressive plans are drafted for 
Other Learning Experiences (OLE), with due attention given to coverage and time 
allocation.  The ‘Student Learning Profile’ is properly planned to record  
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students’ performance and their achievements in OLE.  Commendable efforts are 
made in requiring students to make personal reflections. 

�  In response to the recommendations of the previous ESR report, the school has 
made conscientious efforts to enhance students’ initiative in learning, especially 
by means of promoting e-learning.  In addition to online Chinese and English 
reading schemes, there is a school-based e-learning online platform, Moodle.  In 
Moodle, rich online resources, ranging from past papers to PowerPoint slides used 
in the lessons, can be easily accessed to strengthen students’ independent learning 
skills. 

�  Both continuous and summative assessments are duly emphasised.  Students’ 
performance is assessed through a wide range of assessment data, including 
projects, book reports and learning tasks. A wide range of assessment modes, 
including self and peer assessment, are in use.  Some assignments, such as those 
of Physics and Design and Technology can develop students’ generic skills, 
particularly critical thinking and creativity, while others incorporate elements of 
social issues, such as newspaper commentary.  

�  Regular panel meetings are conducted to monitor curriculum implementation and 
an annual review is conducted by each subject panel.  Scrutiny of assignments 
and lesson observation take place regularly.  Post lesson observation conferences 
are held so that feedback is given for further improvement.  In addition, there has 
generally been frequent use of school data, including assessment and questionnaire 
survey data, for evaluating students’ performance in examinations, internally and 
externally.  Most of the subject programme plans are aligned with the school’s 
major concerns.  Improvement targets and evaluation focuses are in place to 
inform follow-up planning.  Remedial and enhancement courses are reviewed at 
the end of each form test and examination to monitor students’ performance 
closely.  

�  Teachers are friendly, approachable and have good rapport with students.  They 
demonstrate good content knowledge.  Most teachers are confident and proficient 
in using the intended medium of instruction, as reflected by their clear and 
systematic explanations and demonstrations.  A good variety of teaching 
resources, including PowerPoint presentations, videos and worksheets, are 
properly used to facilitate student learning.  Students are attentive, cooperative, 
self-disciplined and show interest in learning.  Most students are on task, 
responsive to teachers’ questions and demonstrate a good grasp of the lesson 
content.  Self-learning strategies, such as note-taking, using dictionaries and 
pre-lesson preparation, are commonly observed.  With good communication 
skills, they are generally confident to speak in Cantonese, English and Putonghua. 

�  Most lessons are well prepared and organised with clear focuses.  Teachers have 
a good awareness of the need to build on students’ prior knowledge and 
consolidate the key learning points before the end of the lessons.  In the highly 
effective lessons, teachers successfully play the role of facilitators.  A good mix 
of teaching strategies and challenging learning activities is effectively employed to 
help students construct knowledge.  The lively learning atmosphere engages  
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students’ participation and contributes actively to collaborative learning.  Peer 
comments are also invited to enhance classroom interaction and in-depth inquiry 
is encouraged. 

�  To address the major concern, ‘Optimisation of Learning and Teaching’, the 
school has been promoting effective questioning skills, and the use of 
collaborative learning strategies to enhance class interaction and cater for learner 
diversity.  Questioning is frequently used to check students’ understanding.  
Some teachers make good use of prompting or probing questions to provoke 
students’ thinking.  Some teachers give timely and constructive feedback to help 
students improve and to reinforce their learning.  However, effective questioning 
techniques could be further developed in the context of enhancing students’ higher 
order thinking and developing their powers of inquiry for deeper learning.  
Ample opportunity is provided to engage students in a range of collaborative 
learning tasks, such as group discussion and presentation.  Generally, students 
are willing to discuss and share views with classmates.  When opportunity is 
given, students demonstrate good communication and critical thinking skills and 
creativity.  During the activities, teachers walk around the class to monitor 
students’ progress and give individual support.  To further enhance the 
effectiveness of collaborative learning, roles could be explicitly assigned to 
students, according to their abilities, for effective peer interaction and learning.  
Moreover, assessment for learning in the classroom could be strengthened to 
better identify students’ learning needs and to inform teaching.  Given students’ 
overall high learning ability, there is a need for the teachers to raise their 
expectations of students by employing more diversified and challenging tasks to 
better exploit their potential. 

 
2.3  Student Support and School Ethos 
 
�  The overall planning of support services for student development is guided by 

students’ needs in different developmental stages and the school major concerns, 
which emphasise the cultivation of positive values and attitudes, including 
self-regulation, proactive learning, integrity and care.  The school effectively 
adopts a student-focused approach, based on encouragement and positive 
reinforcement, together with regular and systematic evaluation and follow-up 
work, to foster whole-person development.  

�  The school has a long tradition of cultivating self-discipline and mutual respect in 
students.  An array of measures, including the setting of clear school regulations, 
a code of behaviour, various inter-class activities and award schemes, is 
effectively implemented to encourage and positively reinforce good attitudes and 
behaviour.  Teachers, supported by Prefects and Peer Counselling Ambassadors, 
are also conscientious in helping students develop self-discipline, as well as 
building an orderly and harmonious learning environment.  Moreover, the Target 
Setting Programme, Strive for the Best Scheme and Star Award Scheme are 
effective in helping the target students in self-improvement.  Overall, the care, 
guidance and support measures are good.  They allow students to make progress  
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in both academic and non-academic areas, and gradually help them develop into 
confident and competent learners. 

�  To render support to those students in need, a well-established mechanism is in 
place to ensure a prompt front-line intervention involving class, assistant class and 
form teachers and social workers.  Through individual counselling and other 
structured guidance programmes, such as the Sunshine Peer Group and 
workshopson sex education and interpersonal relationships, students’ self-esteem 
and life skills are enhanced.  Preventive and developmental programmes, such as 
Dynamic Force for Personal Growth, Positive Adolescent Training through 
Holistic Social Programme to Adulthood and I CAN Whole-person Development 
Scheme, are meticulously planned to foster students’ personal growth and social 
development.  Before the school year commences, a bridging course and 
orientation activities are arranged for S1 students and their parents so that the 
newcomers can adapt to the new environment more easily.  The school also 
launches a series of programmes, such as Big Brothers and Big Sisters Scheme, 
Foot-drill Programme and decorating school campus to cultivate students’ team 
spirit and sense of belonging and to build up their confidence.  Career guidance 
programmes, such as talks, visits and workshops, are also appropriately organised 
to equip students from S3 to S7 with information about future academic and career 
opportunities.  To help students understand their own aptitudes to make a better 
judgment on their future plans for the NSS curriculum and their career, the school 
suitably taps external resources to enhance self-understanding, to help students 
with their career planning and to enrich their pre-employment experience 
progressively.  

�  Through strategic implementation of the formal curriculum and school activities, 
good effort is made to promote the holistic development of students.  Throughout 
the year, various inter-class Moral Education thematic programmes and 
competitions are organised and are well received by students.  Positive values 
and attitudes relating to civic education, environmental education, health 
education and national education are properly taught in subjects and highlighted in 
other channels, such as the Weekly Reflection, Form Assemblies, Drama 
Showcase and Friday Morning Liberal Studies and Moral Education Discussion 
Session.  To nurture students’ all-round growth, the school has set aside two 
periods per week for the implementation of the Life Education Programme.  
Incorporated with diversified educational programmes on personal growth, 
environmental protection, monthly moral themes and life-wide learning activities, 
the Life Education Programme is well structured, comprehensive and instrumental 
in facilitating students’ whole-person and balanced growth.  

�  Commendable efforts are made in providing students with ample opportunities to 
develop their interests, extend their potential, broaden their horizons and hone 
their social and leadership skills through different performances and activities, 
both within and outside the campus.  Every student is entitled to join at least one 
club or society during the Extra-curricular Activities Period or participate in other 
activities provided after school and/or during school holidays in each term.  ECA  
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are effectively planned and coordinated.  With a total of sixty clubs, societies, 
teams and service groups, a balanced coverage of activities comprising academic 
pursuits, sports, art, interests and service are offered.  A large number of students 
participate actively in Form Assembly presentation as well as mass school 
functions, such as the annual School Musical and Education Excursion to 
Mainland China, through which their confidence and team spirit are boosted.  On 
the whole, not only do these school activities bring students joy, excitement and 
aesthetic fulfillment, they also provide them with valuable learning experiences.  
Through adequate guidance and training offered by teachers, senior students 
assume leading roles and a fair share of responsibilities in ECA and the Students’ 
Union. 

�  Close coordination among various student support teams and committees is 
evident in the provision of support services.  Building on its existing strengths 
and meeting the diversified needs of students under the NSS curriculum, the 
school could consider conducting a timely and comprehensive review to 
streamline the duties of various teams and committees under Student Development 
so as to facilitate holistic planning and collaboration.  To better cater for the 
diverse learning needs of students, especially for those students with special 
educational needs, the school could step up its school-based support measures so 
that, over time, teachers’ professional capacity might be systematically enhanced 
and an effective early identification mechanism formulated.  

�  Partnership continues to be one of the strengths of the school.  The 
comprehensive involvement of parents and alumni, and the extensive use of 
external resources, effectively support the provision of a diversified and holistic 
curriculum to nurture students’ development.  The school maintains a trusting 
relationship with parents and consistently regards them as significant and close 
partners in school development.  Adequate communication channels are in place 
to keep parents well informed of the school’s major concerns, policies and the 
latest developments in the NSS academic structure.  The Parent-Teacher 
Association (PTA) serves as a good platform for home-school co-operation in 
fostering students’ whole-person development.  Members of the PTA and parent 
volunteers are enthusiastic and they fully support the direction of school 
development.  The alumni are a resourceful asset to the school.  They are 
enthusiastic about providing coaching and tutoring services to students and 
sharing with them career-related experiences.  The school establishes extensive 
networks with tertiary institutions, professional bodies, sister schools and external 
organisations to facilitate school development.  External resources and expertise 
are extensively tapped for enhancing teacher professionalism, enriching students’ 
learning experiences and supporting their social and personal development.  
Ample opportunities are also provided to widen students’ horizons and enhance 
their service learning experience through local and overseas interflow and cultural 
exchange activities.  
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�  The school strives to provide students with a comfortable and supportive 
environment for learning.  The teaching staff is dedicated and cooperative.  
Teachers care about students and make a concerted effort to foster whole-person 
development.  Both teacher-student rapport and students’ peer relationships are 
good.  The students, who are enveloped in a warm atmosphere of openness, 
respect, care and support, enjoy their school lives and have a strong sense of pride 
in the school.  The different stakeholders have developed a strong sense of 
belonging to the school.  Parents and alumni are supportive and play an active 
role in school development.  With this positive school climate and caring culture, 
the school continues to uphold its mission as a proactive learning and caring 
organisation and is constantly striving for excellence. 

 
 
2.4 Student Performance 
 
�  Students are conscientious, obedient, and well-behaved.  They demonstrate 

confidence and competence in learning and are, generally, accustomed to using 
English and Putonghua in daily communication.  Students get along with peers 
and teachers harmoniously.  They display mutual respect and care for others.  
They enjoy serving the school, helping younger students, and participating in 
community and social service.  Students also participate actively in green school 
campus and environmental protection activities, and display a good attitude 
towards the pursuit of a healthy lifestyle. 

�  In the past three years, the percentages of students obtaining 14 points or more in 
the best six subjects in the Hong Kong Certificate of Education Examination 
(HKCEE) were above the territory averages for day-school students.  In 
comparison with schools with similar S1 intake, the school performed very well in 
the HKCEE for the past three years and the performance exceeded the expected 
level.  In the Hong Kong Advanced Level Examination, the percentages of 
students meeting the minimum admission requirements for local degree courses 
were above the territory averages for day-school students over the past three years.  
Students participate actively in a wide range of activities and competitions both 
within and outside the school.  They have received numerous awards in various 
territory-wide competitions, such as Chinese Martial Arts, Mathematics Olympiad, 
community service and uniform groups.  Individual students are able to excel in 
specific fields, such as Latin Dance. 
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3.  Concluding Remarks 
 
With a team of dedicated and professional staff, strong professional leadership and an 
effective SSE mechanism, the school is able to achieve continuous improvement and 
is committed to the pursuit of excellence for the benefit of its students.  The broad 
and balanced curriculum and a great variety of life-wide learning activities provide 
students with rich and authentic learning experiences conducive to all-round and 
whole-person development.  In particular, learning opportunities are provided 
equally for students with different abilities, reflecting that a caring culture has taken 
root in the school.  The school works hard to improve its facilities.  With the 
concerted effort of teachers and students, an inviting school campus, full of learning 
opportunities, is created.  The different stakeholders have developed a strong sense 
of belonging to the school.  There are also extensive networks with different 
external agencies and tertiary institutions to support the school’s development 
priorities and teachers’ professional development.  Students enjoy their school lives 
and perform equally well in both academic and non-academic areas.  In order to 
build further on these significant strengths, the school should address the following 
issues: 
 
3.1  Creating favourable conditions for sustainable development 
 
�  The management strives to create favourable conditions to foster students’ 

whole-person development and a sustainable overall development of the school.  
Moving towards this end, the school should consider strengthening the middle 
managers’ direct involvement in the decision-making process.  There is also a 
need to refine its organisation structure so as to facilitate the holistic planning and 
collaboration of the committees and functional groups, and further review and 
focus its work and activities to address the issue of increasing teacher workload in 
this time of educational change. 

 
3.2   Strengthening learning and teaching to cater for the diverse needs of 

students 
 
�  While much has been done to cater for the diverse learning needs of students at the 

school level, there is a need to further strengthen measures in the classroom.  
Collaborative learning strategies and classroom assessment measures, for example, 
could be further stepped up to cater for learner diversity.  Given students’ overall 
high learning ability, teachers should raise their expectations of students by 
employing more diversified and challenging tasks to better exploit their potential.  
Effective questioning skills could be further developed to enhance students’ higher 
order thinking and to cultivate inquiring minds. 
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